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+Session Objectives

◼ Explain the DPT student experience with the 

Intercultural  Development Inventory (IDI®)Profile 

and Plan and the relationship to the Intercultural 

sensitivity curricular thread.

◼ Understand how DPT faculty use the (IDI®)student 

and group profiles for planning curriculum and 

assessing outcomes.

◼ Describe the DPT student (IDI®)composite in terms 

of Bennett’s developmental model of intercultural 

sensitivity.

◼ Explore creative and challenging curricular 

strategies aimed at enhancing intercultural 

sensitivity



+Core Competencies for Interprofessional

Collaborative Practice 

Report of an Expert Panel 

◼ General Competency Statement-VE. Work with individuals of 

other professions to maintain a climate of mutual respect 

and shared values. 

◼ Specific Values/Ethics Competencies: 

◼VE3. Embrace the cultural diversity and individual 

differences that characterize patients, populations, and the

health care team. 

◼ VE4. Respect the unique cultures, values, 

roles/responsibilities, and expertise of other health 

professions. 

©2011 American Association of Colleges of Nursing, American Association of Colleges of Osteopathic Medicine, American Association of
Colleges of Pharmacy, American Dental Education Association, Association of American Medical Colleges, and Association of Schools of Public Health. May be 
reproduced and distributed according to the terms set forth in this document. 



+Cultural Competence as an Organization 

Value and Shared Vision

◼ Recognize how one’s own uniqueness, including 

experience level, expertise, culture, power, and 

hierarchy within the healthcare team, contributes to 

effective communication, conflict resolution, and 

positive interprofessional working relationships. 

(University of Toronto, 2008)

Core Competencies for Interprofessional Collaborative Practice - IPECReport.pdf. 

http://www.aacn.nche.edu/education-resources/IPECReport.pdf. Accessed September 25, 2015.



+
Regis University 

School of Physical Therapy

◼ Use the Intercultural Development 

Inventory (IDI®) to investigate the 

effectiveness of an Intercultural 

Global Leadership Thread for  Regis 

University DPT students. 



+Intercultural Development:

➢The capability to shift cultural 
perspective and adapt—or bridge--
behavior to cultural commonality & 
difference

➢Deep cultural self-awareness

➢Deep understanding of the experiences of 
people from different cultural communities—in 
perceptions, values, beliefs, behavior and 
practices

➢Behavioral shifting across these various 
cultural differences

Copyright, 1998-2014, Mitchell R. Hammer, Ph.D., IDI, LLC, used with permission



+
This Intercultural Development Inventory® 

(IDI®)

Cross-culturally validated assessment of 

intercultural competence

50 item questionnaire, “back translated” into 14 

languages, available online and in paper versions

Includes open-ended questions & ability to add six 

unique questions

Able to produce customized individual, group, sub-

group and organization-wide IDI profile reports

All Individual IDI profile reports accompanied by 

customized, Intercultural Development Plans

Copyright, 2007-2014 Mitchell R. Hammer, Ph.D.



+ Development of the (IDI®)

▪ The(IDI®) was developed using rigorous 

psychometric protocols with over 10,000 

respondents from a wide range of cultures.

▪ Demonstrated content, construct and predictive 

validity in organizations and in educational 

institutions

▪ Over 60 published articles & book chapters & 66 

Ph.D. dissertations

▪ Used by 1,800 qualified administrators in 30 

countries in health, business, spiritual care, 

community development and education

Hammer MR, Bennett MJ, Wiseman R. Measuring intercultural sensitivity: The intercultural development inventory. International Journal of Intercultural Relations. 

2003;27(4):421-443. doi:10.1016/S0147-1767(03)00032-4.



+

Intercultural Development Inventory (IDI®)

Qualified Administrator

◼3-day training

◼Confidentiality

◼Group and Individual IDI interpretation and 

planning

◼Cost of each student IDI registration=$11.00

https://idiinventory.com

https://idiinventory.com


How to Use the (IDI®) to Build Intercultural 

Competence 

Applications 

Individual:

• Development

• Leadership coaching

Classroom/team:

• Training, classroom learning

• Team/group development

Organizational:

• Program evaluation

• Research

• Policy/Strategy revision

Restricted use:

• Selection 

• Baseline/benchmarking/needs 

analysis 

Copyright, 1998-2014, Mitchell R. Hammer, Ph.D., IDI, LLC, used with permission



+ Why the (IDI®) is Different from Other 

Assessments Tools?

Building Intercultural Sensitivity 
requires . . . 

➢Training, education & leadership development 
focus on the individual’s or groups underlying 
developmental orientation  

As assessed by the IDI

Copyright, 2007-2014 Mitchell R. Hammer, Ph.D.



Intercultural Development Continuum 

Denial

Polarization

Minimization

Acceptance
Adaptation

Modified from the Developmental 

Model of Intercultural Sensitivity 

(DMIS), M. Bennett, 1986 

Monocultural

Mindset

Intercultural  

Mindset

Misses 

Difference

Judges 

Difference

De-

emphasizes 

Difference

Deeply 

Comprehends 

Difference

Bridges across 

Difference

Cultural

Disengagement

Scale

Sense of disconnection from a 

primary cultural community

Copyright, 1998-2014, Mitchell R. Hammer, Ph.D., IDI, LLC, used with permission



MONOCULTURAL 

ORIENTATIONS

◼Denial : An orientation that likely recognizes more 

observable cultural differences (e.g., food) but, may not 

notice deeper cultural differences (e.g., conflict 

resolution styles), and may avoid or withdraw from 

cultural differences. (Diversity  feels “ignored”)

◼ Polarization: A judgmental orientation that views 

cultural differences in terms of “us” and “them”. 

◼ Defense: An uncritical view toward one’s own cultural 

values and practices and an overly critical view toward 

other cultural values and practices.

◼ Reversal: An overly critical orientation toward one’s 

own cultural values and practices and an uncritical view 

toward other cultural values and practices. (Diversity 

feels “uncomfortable”) 



Transitional Orientation
MONOCULTURAL -INTERCULTURAL

◼ Minimization : Highlights cultural commonality and 

universal values that may also mask deeper 

recognition and appreciation of cultural differences. 

(Diversity feels “unheard”)



INTERCULTURAL  

ORIENTATIONS

◼Acceptance: Recognizes and appreciates patterns 

of cultural difference and commonality in one’s own 

and other cultures. 

(Diversity feels “understood”)

◼ Adaptation: An orientation that is capable of 

shifting cultural perspective and changing 

behavior in culturally appropriate and authentic 

ways. 

(Diversity feels “valued and involved”)



+ Intercultural Development Profile and 

Plan

(IDP):
◼Review IDI results

◼Describe intercultural background in terms 

of the IDI Profile results

◼Analyze developmental goals and progress 

indicators

◼Identify those intercultural stress points that 

are barriers to your goal attainment

◼Create your Intercultural Development Plan 

(IDP)



+ IDI Profiles: 

1st year of DPT Program

DPT Class 2015, 2016 and 2017

Denial

Polarization

Minimization

Acceptance
Adaptation

Regis University: Private Jesuit University

Rueckert-Hartman College of Health Professions: School of PT, OT, Pharmacy, 

Nursing, Division of Counseling & Marriage and Family Therapy



214 DPT Students







Perceived Orientation

2015

2016

2017

2017

2017

Mean 100 ± 15



+Developmental Orientation

2015

2016

2015

2017

Mean 100 ± 15



+Developmental Orientation

2015

2016

2015

2017

Minimization: 

Highlights cultural commonality and 

universal values. May mask deeper 

recognition and appreciation of cultural 

differences. 



+
Percentage Developmental Orientation



+
Cultural Disengagement: A sense of 

disconnection or detachment from a 

primary  primary cultural group.



+
Unresolved Cultural Disengagement

◼ Identify the ways you feel disconnected from your primary 
cultural group. Is this sense of alienation more political, 
more social, or something else?

◼ Reflect on why you perceive yourself as disconnected from 
your cultural group?  

◼ Do you want to do anything about this sense of 
detachment? Do you want to reestablish deeper 
connections with people from your primary community?

◼ Are you in search of a “blended” sense of cultural 
connection between two different cultural groups? 

◼ If so, what does this mean in terms of your involvement and 
sense of connection to these different cultural 
communities?



+ “Third Culture Kids: 

Growing Up Among Worlds” 



http://ufoglasshens.deviantart.com/art/Reflection-61922858


+
Key Intercultural Learning

Opportunities

◼Integrated Curricular Thread

◼Student Advising

◼Intercultural Journal 

◼Books, educational websites

◼Clinical Affiliations w/ diverse populations

◼Service Learning & Global Immersion

◼Personal Interactions

◼Theatre, Film & Arts 

◼Travel Domestic and Abroad





Capstone

Student

Intercultural 

Journey

A dónde vas?



+
◼ IDI Individual Report August 2013:

◼ Perceived Orientation: Acceptance 

◼ Developmental Orientation: Minimization 

◼ What you learned about yourself through the process?

◼ May be minimizing my own cultural experiences

◼ Focus on commonalities as a strategy to fit in 

◼ Where do I see myself on the IDI now?

◼ Acceptance Orientation 

◼ What experiences have I had or created to help move through the continuum

◼ Immersion trip to Peru

◼ Clinical Immersion in Ethiopia

◼ 2 clinical rotations in rural areas

◼ CE 4 at non-profit Children’s Hospital- served very diverse population 

◼ Steps to take in future to enhance skills? 

◼ Engage in conversations and activities with people from other cultures, looking 
for patterns that are similar to and different from my own. 

◼ Reflect on how inclusive the norms, values, and leadership practices in my future 
work place are? Journaling when feeling confused. 

◼ Watch foreign films to expand my knowledge and understanding of culture

Intercultural Development



+

“It is my permanent openness to life that I give myself entirely, 
my critical thought, my feeling, my curiosity, my desire, all that I 
am. It is thus that I travel the road, knowing that I am learning to 

be who I am by relating to what is my opposite. And the more I 
give myself to the experience of living with what is different 

without fear and without prejudice, the more I come to know the 
self I am shaping and that is being shaped as I travel the road of 

life.” – Paulo Freire

“It is my permanent openness to life that I 
give myself entirely, my critical thought, my 

feeling, my curiosity, my desire, all that I am. 
It is thus that I travel the road, knowing that I 

am learning to be who I am by relating to 
what is my opposite. And the more I give 

myself to the experience of living with what is 
different without fear and without prejudice, 

the more I come to know the self I am shaping
and that is being shaped as I travel the road of 

life.” – Paulo Freire



+
Classroom Activities

Minimization Orientation



+
Increase Awareness of your own 

culture’s influence on you

◼What perceptions, expectations, beliefs and 

values from your own cultural community 

drive your decisions?



+
Semester II: Pyschosocial Aspects 

of Healthcare

◼ Aesthetic Expression Assignment

Aesthesia: the ability 

to feel or perceive

Aesthetics: a 

conception of what is 

artistically valid or 

beautiful



+Aesthetic Expression

Coming to America

◼This is my coming to America story but in 

essence I want it to be about more than that. 

I really tried to capture a feeling in this 

video. It was the feeling I had when I was 6, 

getting ready to come here with my oldest 

and youngest brother.



◼The family photo in the beginning of the video was 
taken my first year. The year before I moved here with 
two of my brothers, the 2nd largest volcano eruption of 
the century happened 20 miles from my home. We 
evacuated to a relative’s home and phoned my parents 
who were stateside at the time. The following year, my 
siblings prepped me to come here by teaching me a 
few English phrases. The three I recall were; my name 
is Leyden Analee Muli Semsem, I live in Denver 
Colorado. And Yes. By saying yes to everything, I 
started to learn English based on people’s actions and 
body language. Lastly, my siblings instilled an image 
of America that included, celebrities like Michael 
Jackson, skiing and the statue of liberty. 



+

.

◼



+
Intercultural Competence 

Development Focuses on . . . 

Eliminating interpretations 
& behavior based on 

stereotypes

Evaluative 
overgeneralizations, 

personal traits assigned to 
group

Stereotypes support less 
complex perceptions & 
experience of cultural 

differences & 
commonalities

Increasing interpretations & 
behavior based on cultural 
generalizations/framework

s

Neutral, relative 
descriptions of a group’s 

preferences

Cultural generalizations 
support more complex 

perceptions & experience 
of cultural differences & 

commonalities

Copyright, 1998-2014, Mitchell R. Hammer, Ph.D., IDI, LLC, used with permission



+Classroom Activities

Moving from Minimization to 

Acceptance Orientation



+Classroom Activities

Moving from Minimization to Acceptance 

Orientation



+
Power & Privilege 

“Privilege exists when one group has something of value that is denied to others 

simply because of the groups they belong to, rather than because of anything they 

have done or failed to do.” (Peggy McIntosh)



+ Privilege Jar Activity

1. Sit at round tables in groups of 8-10

2. Think about the categories represented in 
the “umbrella”? In which of those categories 
would you identify with the Dominant or 
Privileged Group?

3. Place the # of M&Ms in your jar that you 
think represents the amount of privilege you 
have 

4. As each statement is read, place an M&M in 
or take an M&M out of the jar. 

Adapted From

Johnson, A. G. (2006). Privilege, power, and difference. Boston, MA: McGraw Hill.



Part 1 Example Statements:

If you have seen characters on television or in movies portrayed 

in degrading roles and they were the same gender, race, and/or 

ethnicity as you, take one M&M out. 

(Gender, Race, and/or Ethnic Privilege)

If you were raised in a home with a library of at least 10 

children’s books and 50 adult books, put one M&M in. 

(Parental and/or Socioeconomic Privilege)



If you were raised in an area where there was crime, drug 

activity, gangs, or other indicators of poverty, take one M&M 

out(Geographic Privilege)

If you attended a school where the majority of the teachers were 

of your same race and/or ethnicity, put one M&M in.

(Race and/or Ethnic Privilege)

If you were afraid of violence because of your race, ethnicity, 

gender, and/or sexual orientation, take one M&M out.

(Race, Ethnic, Gender, and/or Sexual Orientation Privilege)



+ Look at each other’s jars

◼Use one word that captures how you are 

feeling right now



Part II Example Statements:

If you learned two languages at home or as a child, take one 

step forward.

If you grew up in a community where you experienced lots of 

cultural, racial or linguistic diversity, take one step forward.

If you grew up in a biracial, bicultural, bilingual or bi-dialectal 

home, take one forward.

If you studied history as portrayed from only the mainstream 

American perspective, take one step backward.

If you heard your mother share experiences of facing and 

overcoming discrimination in the workplace, take one step 

forward.



+
Discussion

◼What were your thoughts as you went through 
exercise

◼What is perceived privilege

◼What is perceived disadvantage

◼How did it feel to be one of the participants 
who had less candy? More candy?

◼Were there certain statements that were more 
impactful than others



+
Now What: Reflection/Journal

◼What is the purpose of the activity?

◼What have you learned from this 
experience?

◼What can you do with this experience in the 
future?

◼What are some steps you can take to close 
your IDI orientation gap that might relate to 
Power and Privilege?



+

Freedom Ain’t Free
Isaac Aragon

I’m Screamin out

But I got no voice

Tell me what would you do if you had 

no choice

And they say…

Freedom Ain’t Free

And there not lying

Tell me what would you do 

If your hands were tied.

http://isaacaragon.com



◼Culture of Health  Assignment

◼ (4 people,  diversity  by nationality, religion, 

disability, gender, LGBTQ, SES) 

◼ Fish bowl interview in class



+ Culture of Health Interview

◼ https://www.dropbox.com/s/zm7qpv05u5sq2s4/Final%20Health%20Presentation.mp4?dl=0

https://www.dropbox.com/s/zm7qpv05u5sq2s4/Final%20Health%20Presentation.mp4?dl=0


+Classroom Activities

Moving from Acceptance to Adaptation 

Orientation



+Classroom Activities

Moving from Acceptance to Adaptation 

Orientation



+
Simulation with Hired Actors:

Intraprofessional and Interprofessional

◼ 80 year old gentleman who has end stage pancreatic 

cancer. When asked about his own spirituality he 

becomes weepy and states that he is a Mormon and has 

lost God in the past 6 months and would like you to pray 

with him.

◼ http://www.kaltura.com/tiny/0kdc6 . 

http://www.kaltura.com/tiny/0kdc6


http://www.caremeasure.org/login.php



+ Called to Care 

(www.caremeasure.org)

◼ http://www.caremeasure.org/enter-data.php

Student CARE score =43.46, Physiotherapist average=47.5





+ Global Health Pathway &

Service Learning Program
◼ Services experiences integrated into 7 courses across 8 

semesters

◼ Critical Consciousness Framework

◼ Pre-flection and Post flection

◼ Themes

◼ Health Care Access

◼ Policy  & Ethics

◼ Diversity

◼ Social Justice

◼ Compassion Care

◼ Civic Advocacy

◼ Mental & Physical Health care Delivery

◼ Education and Prevention



+

DPT Student Outcomes 

Class 2015

1st year-3rd Year 

IDI Scores

Change?



+
Developmental Orientation (DO)

1st Year

3rd Year



+ Developmental Orientation %

◼ Adaptation 0.0% 0.0%

◼ Cusp of Adaptation 0.0% 1.8%

◼ Acceptance  6.0% 7.1%

◼ Cusp of Acceptance 7.5% 8.9%

◼ Minimization 46.3%                   60.7%

◼ Cusp of Minimization 9.0%        8.9%

◼ Polarization 29.9% 12.5%

◼ Cusp of Polarization 1.5% 0.0%

◼ Denial 0.0%               0.0%

Year 1 Year 3



+
Bar graph
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+
Future Research

Regis DPT 

Program

◼Change in IDI  scores Class of 

2015 and class 2016

◼Compare IDI change scores 

between DPT students who 

had international immersion 

experiences and those 

without.

◼Qualitative Focus Groups 

Class 2016

◼What activities and or 

experiences have had an 

impact on intercultural 

development during DPT 

school?

◼Alumni Outcomes



+
International Immersions

Service Learning Domestic 

◼ https://www.dropbox.com/home/Global%20Media%20Files

?preview=AAU+Program+Media_1.mov

https://www.dropbox.com/home/Global%20Media%20Files?preview=AAU+Program+Media_1.mov


◼“So the journey is over and I am back again, richer 

by much experience and poorer by many exploded 

convictions, many perished certainties . . . I set out on 

my travels knowing or thinking I knew, how [people] 

should live, how they should be governed, how 

educated, what they should believe. I had my views 

on every activity of life. Now, on my return, I find 

myself without any of these pleasing certainties . . . 

When one is traveling, convictions are mislaid as 

easily as spectacles, but unlike spectacles, they are 

not easily replaced.”

Aldous Huxley, (1985, 206-7) Quoted in J. Wurzel, 2004, Toward 

Multiculturalism, p. 7
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IDI Fully Meets Criteria

1. Testing confirmed the underlying theoretical framework of the IDI—the Intercultural Development Continuum or IDC (e.g., 

high inter-rater reliabilities based on in-depth interview analysis & correlational analysis)

✔

2. IDI items reflect perspectives of people from a wide range of international and domestic cultural groups (e.g., through in-

depth interviews)

✔

3. IDI does not contain cultural bias (e.g., initial pool of items generated from statements made by culturally diverse 

interviewees—not by the researchers)

✔

4. IDI validity and reliability results confirmed in large, multicultural samples—over 10,000 individuals (e.g., using rigorous 

Confirmatory Factor Analysis in item/scale analysis)

✔

5. IDI has strong “content” validity (e.g., initial item pool generated from actual statements made by interviewee’s from a wide-

range of cultural groups & Expert Panel Review used to narrow item pool—with high inter-rater reliabilities)

✔

6. IDI has strong “construct” validity (IDI Orientations correlated as predicted to Worldmindedness (cognitive measure) and 

Intercultural Anxiety (affective measure)

✔

7. IDI has strong “predictive” validity in organizations (e.g., IDI predictive of success in diversity recruitment and hiring)

✔

8. IDI has strong “predictive” validity in education (e.g., IDI predictive of achievement of study abroad outcomes)

✔

9. IDI Developmental Orientation and Perceived Orientation scores are highly reliable (.82, .83, coefficient alpha & all sub-

scales achieved satisfactory reliabilities)

✔

10. Readability analysis of the IDI indicates the IDI is appropriate for individuals 15 years of age or higher)

✔

Reproduced from the Intercultural Development Inventory Resource Guide by permission of the author, Mitchell R. Hammer, 

Ph.D., IDI, LLC. Copyright 1998, 2003, 2007, 2012 Mitchell R. Hammer, IDI, LLC. All Rights Reserved.


